
Revisiting Standards and the Learning of  Students: Improving the Work of  ALL Adults Who Serve Them

 Critical Question #3 
How do we know 

students are learning 
(Reflect)? 

 

How	does	a		
leader	identify	and	develop	
effective	systemic	practices	
through	their	leadership?		

Fundamental Practice 2. Common scoring guides, scales, checklists, rubrics, or other measurement 
criteria are used by teachers to consistently and reliably measure student performance and by students to 
evaluate and improve their work.  
Scoring guides, scales, checklists, rubrics, or other measurement criteria describe student performance on 
standards-based learning tasks by providing various types of  descriptions or rating systems to illustrate or 
differentiate levels of  performance. These descriptions allow teachers to validly and reliably measure 
student performance. These tools also help students understand what mastery looks and sounds like before 
instruction and receive feedback about their performance based on that same description. Different types of  
scoring guides can be used to assess a variety of  concepts and skills. They can be designed and used at the 
classroom, grade, department, school, and even district level. A variety of  guides, scales, checklists, or 
rubrics can also be useful to create more highly engaged and motivated students when they evaluate and 
measure their own work or that of  peers against those measurement criteria. As noted by Royce Sadler 
(1989), student learning is enhanced when he/she (1) holds a concept of  quality roughly similar to that of  
the teacher, (2) is able to compare his/her current level of  performance with the standard or a description 
of  mastery, and (3) is able to take action to close the gap between his/ her current performance and a 
mastery-level performance.  

Guiding Questions: 
•  How are scoring guides or rubrics used to assess student 

performance on grade-level expectations and evidence outcomes?  
•  How are results of  rubric-rated student performance used to guide 

instruction?  
•  How are scoring guides or rubrics used to inform students about 

their performance?  
•  How do schools ensure scoring guides are developmentally 

appropriate, valid and reliable, and can be easily understood by 
students so they know what they must do to demonstrate mastery?  

Reflections: 
1.  As a leader, what is my role in ensuring this fundamental practice is taking place in my district and 

schools?  
2.  What are current barriers that are getting in the way of  successfully implementing this fundamental 

practice systemically in my district and schools? 
3.  When I return to my district/school, I will complete the following three action steps to begin 

enhancing our (my and my staff ’s) application of  this fundamental practice: 
a.  _______________________________________________________________________ 
b.  _______________________________________________________________________ 
c.  _______________________________________________________________________ 
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Did	you	know	rubrics	used	as	teaching	
tools	make	standards	explicit,	and	give	
students	a	clear	sense	of	what	the	
expectations	are	for	a	high	level	of	

performance?	

Designing Scoring Rubrics for the Classroom 

Connect to Resources 
For additional resources on performance assessment using 
checklists, rubrics, scales, and other measurement criteria 

for student performance, visit the critical question3,  
fundamental practice #2 section of  the toolkit. 

Unlike checklists, which mark behaviors as either present or absent, rubrics are rating scales that are used with performance 
assessments. They are formally defined as scoring guides, consisting of  specific pre-established performance criteria, used in 
evaluating student work on performance assessments. Rubrics are typically the specific form of  scoring instruments used 
when evaluating student performances or products resulting from a performance task. A holistic rubric requires the teacher 
to score the overall process or product as a whole, without judging the component parts separately (Nitko, 2001). In 
contrast, with an analytic rubric, the teacher scores separate, individual parts of  the product or performance first, then sums 
the individual scores to obtain a total score (Moskal, 2000; Nitko, 2001). A template for holistic scoring rubrics is presented 
in Table 1. Table 2 presents a template for analytic scoring rubrics. 

 

"For as long as assessment is viewed as 
something we do 'after' teaching and learning 

are over, we will fail to greatly improve student 
performance, regardless of  how well or how 

poorly students are currently taught or 
motivated.”   

~ Grant Wiggins, EDD, President & Director of  
Programs, Relearning by Design 


